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DSM & IDEA Criteria and GARS3

Purpose of the Artifacts:

	The artifacts, both written papers on "DSM & IDEA Criteria" and "GARS3," significantly contributed to my graduate-level understanding of assessment and identification practices related to Autism Spectrum Disorder (ASD). The purpose of these assignments was to apply diagnostic criteria from the DSM-5 and IDEA definitions, as well as utilizing the Gilliam Autism Rating Scale, Third Edition (GARS-3), to evaluate and understand ASD characteristics more deeply in real-world contexts. The chosen subject for both artifacts was Lucas, a student whose behaviors exemplified core ASD traits, allowing for practical and detailed applications of theoretical knowledge.

Meeting Assignment Requirements:

	The "DSM & IDEA Criteria" artifact effectively addressed the assignment criteria by thoroughly comparing Lucas's observable behaviors against both DSM-5 and IDEA definitions for ASD. This comprehensive analysis provided clarity on similarities and distinctions between clinical and educational frameworks. Specific examples of Lucas’s behaviors, such as frequent elopement, rigid adherence to routines, social communication deficits, and sensory sensitivities, were explicitly connected to the diagnostic criteria, meeting the assignment's requirements. Additionally, the reflective element emphasized the importance of diagnostic clarity in creating targeted, effective intervention strategies for educational settings.

	The second artifact, "GARS3," involved systematically rating Lucas using a standardized instrument. This exercise underscored the utility of objective, quantifiable measures to complement clinical observations. My evaluation accurately reflected Lucas’s behavioral profiles, including significant challenges in social interaction, communication, and cognitive style. Completing this assessment reinforced the importance of structured tools in enhancing the reliability and validity of assessments, facilitating the identification of areas requiring intensive intervention and support.

Decision Not to Revise:

	My decision not to revise these artifacts, despite minor APA errors and late penalty reductions erroneously applied despite disability accommodations, stemmed from receiving high substantive feedback, indicated by a 90% grade for both, with the only deduction in points being for a late penalty. The feedback received confirmed that my analytical approach and depth of evaluation met the graduate-level expectations. The high-quality analysis outweighed minor technical corrections, affirming my proficiency and understanding of the complex diagnostic processes involved.

Key Learnings from the Assignment:

	Through these assignments, I learned valuable insights into diagnostic methodologies and their practical implications. The process highlighted the necessity for educators to be well-versed in both clinical and educational diagnostic frameworks to adequately advocate for and support students with ASD. The assignments also reinforced the critical role that structured assessments, like GARS-3, play in informing interventions and educational planning. Understanding how to interpret and apply these assessment tools significantly strengthened my ability to implement evidence-based practices tailored to individual student needs.

Contribution to My Development as a Special Educator:

	These artifacts greatly contributed to my professional development as a special educator by enhancing my assessment capabilities and my understanding of ASD. They emphasized the importance of integrating clinical knowledge, diagnostic criteria, and structured assessment tools into practical educational strategies. Moving forward, the competencies gained through these assignments will enable me to create more comprehensive, individualized educational plans and interventions that support student success and promote meaningful educational outcomes.

Conclusion:

	The insights and skills developed through these artifacts position me to more effectively identify and support students with ASD, fostering inclusive educational environments that respect and respond to individual differences. This foundation not only enhances my professional practice but also directly contributes to improved educational experiences and outcomes for my students.


